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This study examined the correlation between students'
perception and knowledge of school violence. The research
was based on the premise that the reduction of school
violence will create an environment that is more conducive
for learning, and for teachers to inspire and guide the
learning of students.
A correlational analysis was used to analyze data from
students in two areas: 1) knowledge of violence; and
2) efficiency of school violence intervention programs.
The sample was taken from three local community centers.
The participants received a 22-item questionnaire assessing
their knowledge of violence and school intervention
programs.
The data were analyzed using Pearson's R correlations,
t-tests, and cross-tabulation analysis. The study found
that the students' knowledge and perception of violence did
not change after the educational intervention program.
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The research is important to the social work profession
because the findings illustrate that clinicians can empower
the students, parents, and communities with the necessary
skills and training needed to deter violence in the
schools.
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Chapter one gives an introduction of school violence
and school violence intervention programs. This chapter
explains the definition of school violence. Also, this study
examines whether knowledge and perceptions have an impact on
how students relate and address violence in school. This
chapter examines whether gender, ethnicity, or academic
performance impacts violent behavior. Finally, this chapter
concludes with a discussion on how experts, students, and
teachers view the problem of school violence.
Violence in this society has become so rampant that it
no longer shocks people to hear about one man killing
another man in cold blood. The existence of violence is
entrenched more deeply in our American culture than the
citizens of our society are willing to admit or even
believe. However, violence in the school is a completely
separate issue. American citizens are alarmed, needless to
say, that our children are killing one another;
consequently, they are shocked at the number of students and
staff members that are affected by this type of violence.
Juvenile violence and school violence are now in the
spotlight because of the string of recent school shootings
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that have occurred across this country. School violence is a
matter of importance for several other reasons as well: 1)
because of the type of weapons being used; 2) because of the
mass number of people being affected; and 3) because of the
aggressive interpersonal conflict between students and
between teachers and students.
Violence in schools may be the result of how Americans
perceive, glorify, and accept violence in the community,
home, and media. School violence may further be attributed
to the lack of knowledge, education, and techniques needed
to address violence in the school system. Violence is
usually thought of as an extreme form of physical
aggression, sometimes involving weapons, that is directed
toward others (Tobin and Sugai, 1999). Tobin and Sugai
expanded their definition of violence to include vandalism,
intimidation, and verbal harassment which they considered
serious forms of violent behavior. School violence is
defined as any intentional action taken while on school
property to physically harm or threaten people
(Kronenwetter, 1997).
Statement of the Problem
While statistics over the past 10 years indicate that
the number of adult violent criminal acts has decreased, the
number of violent criminal actions by juveniles has
tremendously increased (Dohrn, 1995). Dohrn further stated
that our youth have become extremely vulnerable to verbal
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and physical assaults as well as injury-related deaths.
National statistics indicate that adolescents are at high
risk of being victims and perpetrators of violent criminal
acts (Astor, Pitner, Duncan, 1996).
Many experts believe that creating a school environment
that is free from violence, and the threat of violence,
should become one of the nation's top educational priorities
(Flannery, 1998). Schools must seek ways to create more
humane learning environments, both to counter escalating
violence and to transform social relationships within
schools, so that those who spend their time there feel less
alienated, threatened, and repressed (Noguera, 1995).
Research from the National Educational Association
(1993) states that on a daily basis 100,000 students carry
guns to school, 160,000 students miss classes due to the
fear of physical harm, and 40 are injured or killed by
firearms. According to Rossi, and Daugherty (1996), students
ages 12 through 18 were victims of about 225,000 incidents
of nonfatal serious violent crimes at school, and
approximately 671,000 incidents away from school. Toby
stated that violence within the school setting has a
devastating impact with long-lasting effects (1980).
Cirillo, Pruitt, Colwell, and Kingery (1998) stated that the
psychological and physical-well being of youth are
significantly affected by violence. Consequently, it is
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essential that programs be developed for students of all
ages to help them cope with interpersonal conflicts.
School violence is like a medical epidemic that is so
widespread that it affects every segment of America's
society. In recent years, students of all ages are
increasingly confronting violent behavior and its
consequences in the school system. According to Nation's
Health (1999), 9* grade students were significantly more
likely to engage in violent behaviors than were 12* grade
students. However, according to Tobin and Sugai (1999),
referrals made in reference to students in the 6* grade
fighting were similar to those of 8* grade students. This
study found that 60% of the 314 students who had chronic
disciple problems in the 6* grade, continued to have
discipline problems into the 8* and 9* grade as well. Tobin
and Sugai (1999) concluded that violence among students in
lower grades is increasing at a faster pace than for
students in higher grades. In addition to investigating the
grade level of students involved in violent behavior, the
study also analyzed whether gender played a major role in a
student's violent behavior. Male students were significantly
more likely than female students to engage in violent
behaviors (Nation's Health, 1999).
In 1996, Centers for Disease Control and Prevention
(CDC) conducted an injury-related fighting survey of 1,500
adolescents. The survey found that in 1995 46% of males.
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and 30% of females, were involved in a fight in which one of
the participants needed medical care. Kingery, et al.'s
(1998) survey revealed that males in grades 7-10 were more
likely to be involved in fist fights on school property than
were females in the same grade.
During the past decade much has been written about
school violence, however, only within the past few years
have social workers begun to focus on school violence and
the mass number of people affected by school shootings. Only
recently have researchers begun to analyze the perceptions
and effects that school violence has on the mental health of
victims, students, and faculty members.
In the 1990's individual students began exhibiting
their violence on a host of innocent victims. In that
decade, more than in the past, individual students settled
their disputes with weapons such as guns more so than fist
fights. Also, interpersonal conflicts between students
occurred at an alarming rate. These conflicts were often
settled in violent ways without regard to other human beings
(students, teachers, and faculty members).
Furthermore, individual students exhibiting violence in
the 1990's demonstrated little guilt or remorse for their
violent acts (Roberts and Coursol, 1996). The major factors
that account for this type of behavior include displaying an
extremely low self-worth and a low self-esteem. Students
attribute a number of factors to the resurgence of violence
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in the school system, however only a handful of factors
contributes to the emergence of the individual massacres
that have occurred in our school systems.
According to Takahashi Shotaro (1998), a complex and
diverse mixture of factors contribute to the resurgence of
violence among teenagers. The causes of school violence are
usually attributed to social forces external to the school
setting, and sometimes the individual characteristics of the
perpetrator (Evon, Genrty, and Schleged, 1994).
According to Kandakai, Price, Telljohann, and Wilson
(1999), mothers believed that parents who; 1) do not teach
children morals (84%); 2) support aggressive behavior (78%);
3) do not mediate gang and peer pressures (70%); and 4) lack
involvement with their children (67%) were the primary
factors that contributed to school violence (1999).
According to Fraser (1996), peers (students) believed that
school violence services should address peer-related
factors. Within this same study, research suggested that
peer-related strategies should be linked to family and
school interventions. Also, the students emphasized the
importance of having parents involved in the school, and
having parents help to set goals.
It was also revealed in this study, that many schools
have become battlegrounds in which both students and
teachers fear for their safety. The study further revealed,
that interpersonal disputes between students and teachers
7
had increasingly resulted in aggravated assaults and the use
of lethal weapons. The authors concluded that school
achievement is sacrificed in this atmosphere of disorder,
violence, and fear. A survey conducted by the CDC found that
18% of high school students have been involved in a fight at
school (1993). This study further indicated that many
adolescents believe that violence is an effective way to
resolve interpersonal conflict.
Toby (1980) and Ragguet (1992), stated that violence,
or the threat of violence, reduces the ability of students
to concentrate and learn. Ultimately, any form of
disruption is damaging to the student's future. In these
authors' opinion the weapons being brought to school have
become more potent, increasing the probability that student
altercations will end in serious or even fatal injuries. The
authors of this study found that 18% of boys 15- to 17-
years-old reported carrying a handgun to school.
In his article "Promoting Personal Investment in
Systemic Approaches to School Violence," Richard Hazel
hypothesized that school violence touches people so strongly
because these events are about children hurting children in
what we believe to be safe schools and communities. The
author professes that news shakes our confidence in the
ability of a well-developed system of schools, communities,
and society to protect our children, not just from
outsiders, but from each other (Hazel, 1998). Hazel believes
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that schools need to be the place where supportive and non
abusive behaviors are modeled, by everyone. He further
states that reducing all forms of violence cannot happen
without increasing cooperation, caring, and concern for
everyone and every group. Therefore, it is essential to
conduct more research that addresses, examines, and analyzes
knowledge and perceptions of school violence.
The proposed study examined if there was a significant
correlation between whether knowledge and perception had an
impact on how students addressed and handled violence in
school. This study further analyzed whether males or females
were more likely to engage in violent behaviors. Also, this
study investigated whether academic level had an impact on
the students that became involved in violence.
Significance of the Study
The issue of school violence has far reaching
consequences for the perpetrator, victims, students, faculty
members, and legislators than could ever be possibly
imagined. Students and teachers who feel threatened, find it
difficult to concentrate on accomplishing their respective
task. Violence reduces the ability of students to
concentrate and learn (Toby, 1980). Students who stay at
home because of the threat of violence may fall behind
academically. Students who fall behind are at greater risk
of dropping out of school (Cairns, Cairns, and Neckarman,
1998). Students and teachers who fear attack, or who have
9
been attacked, are more likely to stay home for reasons
other than illness (Pearson and Toby 1991). In sum, both
students and teachers fear for their safety because many
schools have become battlegrounds (Kingery, Pruitt,
Heuberger, and Brizzolra, 1993).
This study is needed to evaluate the effectiveness of
the school violence intervention programs that are
supposedly in place now. If the programs are not effective,
this research can help determine what aspects of the
intervention needs to be revised. Furthermore, this
research is needed to help determine how to address school
violence in an innovative manner. New strategies are needed
that inspire students and teachers to learn about techniques
that de-escalate interpersonal conflicts. More research is
needed to make an accurate assessment about the causes as
well as the physical and emotional effects of violence. Even
more pressing than gaining information about the physical
and emotional effects of school violence, society needs to
understand how violence affects the educational system in
which a child learns. As a society, we must take into
account how violence impedes the academic performance of
students as well as the ability of faculty members to teach.
This research can and should be used to provide some basis
upon which society can develop and implement long-term
intervention techniques to address school violence.
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Summary
This chapter illustrates the escalating rate and
severity of school violence, especially among students in
lower grade levels. While many factors have been researched
to explain the increasing violence in youth, few solutions
have been identified. What remains certain is the disruptive
impact of school violence on student achievement. This study
proposes to assess the impact of students' perceptions and
knowledge of school violence. Also, the results will be
evaluated in terms of how perceptions and knowledge are
impacted by gender and academic achievement.
The following chapters provide the reader with a
historical view of school violence through the literature on
knowledge and perceptions of school violence. Differences
in rates of violence based on gender, academic performance,
and efficacy of intervention programs are also explored.
Chapter three outlines the methods and procedures utilized
to conduct this study, including sampling, measurement, and
the statistical analysis of the data. Chapter four presents
the data. Chapter five discusses the findings in relation to
the previous literature and chapter six addresses the
significance and implications of the findings in the social
work arena.
CHAPTER TWO
REVIEW OF THE LITERATURE
This chapter takes a critical look at the empirical
research on school violence. The literature review discusses
several topics including: 1) the incidence of violence;
2) adult perceptions; and 3) intervention strategies. After
a critical analysis of the literature, the chapter concludes
by presenteding the study's hypothesis and conceptual
framework.
Incidence of Violence
In 1990, Cohall conducted a study of violence in high
schools. The study found that 20% of high school students
reported carrying a weapon. Homicides accounted for 75% of
all adolescent deaths, and violence was the major cause of
mortality, among American youth (Cohall, Mayer, Cohall, and
Walter, 1991). Thirty-six percent of all deaths among
Hispanic youth are caused by homicide and suicide versus
one-fifth (22%) for similarly aged whites (Center for
Disease Control, 1992). Kellerman, Rivara, and Rushforth
(1993), concluded that the presence of a handgun in the home
greatly increases the risk that someone who lives there will
be killed. Vaughan, McCarthy, Armstrong, Walter, Waterman,
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and Tiezzi (1996), conducted a study in 1993 to explore
weapon carrying among young inner-city adolescents. There
were (n=2005) respondents in their sample population. The
survey was administered at three New City junior high
schools to 7th and 8th grade students. The mean age of the
participants was 12.8 years. Approximately 53.2% of the
sample population was male. The ethnic distribution of the
population included 80.0% Dominican, 6.3% other Hispanic,
4.3% black, and 9.4% other. Ten percent of all the
respondents reported that they carried a knife and quarter
(5%) reported that they carried a gun. This study further
revealed that males were more likely than females to report
that a friend carried a weapon and that they themselves
carry a weapon. The study concluded that most students
(10.3) carry weapons for protecting from being assaulted.
Webster, Gainer, and Champion (1993) stated the purpose
of their research study was to estimate associations between
beliefs and experiences hypothesized to be related to weapon
carrying among youths. They further stated that because
weapon carrying can increase risks both to the individual
carrying the weapon and to others, reducing weapon carrying
among adolescents is among the national health objectives
for the year 2000. The authors conduct a research study on
two inner-city junior high students in Washington, D.C. More
than 95% percent of the students from each school were
Black. According to Webster, et al., gun carrying was
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associated with being arrested. Their study also revealed
that males reported carrying a knife for protection or to
use in case they got into a fight. Twenty percent of the
males from school A and 40% from school B reported carrying
guns. Also, carrying a knife was more prevalent among
females in school B (67%) than in school A (31%).
Researchers have conducted studies to investigate and
determine why adolescents feel safer carrying a weapon
rather than reporting the crime (Page and Hammermeister,
1997). Research has further shown that some adolescents
think that it is okay to carry a weapon based on what
happens in their environment (Page and Hammermeister, 1997).
We cannot eliminate violence, but we can reduce it if we can
investigate the factors that influence a youth a carry a
weapon. We must further help them understand the effects of
carrying a weapon. Page and Hammermeister (1997), identified
the key factor in the recent increase in youth violence as a
higher incidence of weapon-carrying in particular guns among
our youth. In their research it was revealed that 1 in 20
senior high students carried a firearm, usually a handgun.
Sheley, McGee and Wrights (1992) conducted a survey of 10
inner-city high schools in four states and found that 35% of
males and 11% of females reported carrying a gun for
protection. The total sample population for this study was
(n=734). The respondents in their study were between the
ages of 16 and 18 years of age. Seventy percent of the
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sample population was African Americans and 81% of the total
population lived in a single family home. Seven of every 10
respondents described their grades as mostly B's or C's. The
average respondent reported missing-school once monthly. The
most common reason given by young people for carrying a
weapon is for protection against being assaulted. Handgun
carrying among high school students is also associated with
gang membership, selling drugs, interpersonal violence,
being convicted of crimes, and either suspension or
expulsion from school. However, among junior high school
students it is also strongly linked with indicators of
serious delinquency, such as having been arrested. Experts
assert that the greater availability of guns increases the
rate of murder and felony gun use. However, Roth (1994)
rejected that statement and asserted that greater
availability of guns does not appear to affect levels of
violence in general.
Episodes of violence, particularly gun violence, are
increasing in schools and violent attacks involving
elementary school children appear to be on the rise
(Nordland, 1992). Due to the steady incline in violence
across all students, school administrators are grappling
with the problem of how to protect students and faculty from
the violence in and around school.
Those most likely to be affected by violence in this
age group are African Americans who represent 91% of
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homicide victims between the ages of 15-19 and 87% of
African Americans between 20-24 (Fingerhut, 1993). In 1990
the number of African American males ages 15-19 who died of
gunshot wounds was nearly five times higher than the number
who died of AIDS, sickle-cell disease, and all other natural
causes combined (Fingerhut, 1993). The potential for
violence is increased when weapons such as guns are carried
into schools. School environments that are not associated
with violence exhibit characteristics such as promoting
school pride, and enhancing academic performance of students
are the major steps in preventing school violence.
Adult Perceptions of School Violence
Kandakai, Price, Telljohann, and Wilson (1999) measured
the perceptions mothers had about school violence. Using a
64-item questionnaire, measuring predisposing, enabling, and
reinforcing factors for school violence, the study examined
mothers' perceptions of their children using violence to
address a conflict. The original sample consisted of 345
mothers 225 (65%) of from urban public schools and 120 (35%)
suburban schools. The mothers were predominately white
(60%), between 25-75 years of age. Nine of every 10 mothers
(95%) believed that their child was safe at school. Another
95% of mothers reported that less violence occurred in
schools where principals and school staff worked together.
Ninety-one percent of the mothers surveyed believed that
their child would solve a problem without using violence.
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When asked to identify what factors contributed to youth
violence 84% of the mothers concluded that the lack of
parents teaching morals accounted for the biggest problem
today's youth is having with violence. Mothers also
identified lack of family involvement (67%), as another
factor that contributed to the increase in youth violence.
Mothers indicated several facts that seemed inadequate to
measure the reduction in violence: 1) suspension from
school; 2) keeping students after school; 3) sending
students to the school counselor; and 4) sending students to
the principal.
Astor, Behre, Fravil, William, and Wallace (1997)
conducted a study that examined the perceptions of school
violence as a problem through a national survey of school
social workers. The survey explored social workers' personal
experiences with school violence, their assessment of
violence as a problem in their school, their preparedness to
address school violence, and the extent of their
involvement. The sample population included 1,200 school
social workers from the 1994 NASW membership directory. The
sample consisted predominately female 81.3%, whites (88.4%),
and between 40-49 years of age (40.5%) and had M.S.W.
Degrees. Of the 576 respondents, 20.5% reported that
violence was a big problem, 37.0% revealed that violence was
a middle-size problem, and 42.6% stated that violence was a
little or no problem on their school campus. More than 23.2%
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listed a shooting or an assault involving a gun and 13.3%
reported a knife assault. More than 70% of the respondents
revealed that a potential life-threatening event occurred in
their schools during the past year. Forty-four percent of
the school social workers indicated that they feared for
their physical safety one or more times during the past
year. Another 28% of school social workers considered
leaving the field because of worries related to violence in
the school.
Intervention Strategies
Page, Becker-Kitchin, Solvan, and Hebert (1992) have
found that interventions designed to prevent or modify
psycho social or behavioral risk factors associated with
violent behavior such as weapon carrying, poor anger
management, and problem-solving skills have potential as
effective strategies. Interventions emphasizing social
skills training-utilizing peer role models, behavioral
rehearsal, and psychodrama-have had some success in reducing
violent interactions among adolescents (Hammond, 1990). PACT
(Positive Adolescent Choices Training) is designed to equip
youth with pro-social tools that aid them in resisting acts
of aggression and lessen their chances of becoming victims
of violence (Hammond, 1990). Key program components of his
intervention/strategies include modeling, role playing,
skill transference, praise, and related feedback on skill
enactment. The preliminary evaluation research on PACT has
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indicated that the program enhances social behaviors and
decreases aggressive behaviors in students. Also,
preliminary results indicate that the program has benefits
for self-esteem and led to a reduction in fights. Wodarski
and Hendrick (1987) have proposed that a violence prevention
model should include family and school interventions
designed to teach parents and children: 1) problem-solving
for conflict resolution; 2) cognitive anger control;
3) peer-enhancement and communication skills; and
4) substance abuse prevention. The Violence Prevention
Project of Health Promotion for Urban Youth is one of the
nation's leading violence prevention efforts according to
Prothrow-Stith, Spivak, and Hausman (1987). This prevention
strategy involves a ten-session education program that
provides descriptive information on the risks of violence
and homicide, alternative conflict resolution techniques,
and a nonviolent classroom atmosphere that value violence
prevention behavior.
Prothrow-Stith, et al., concluded that because of the
significant effects of violence on the psychological and
physical well-being of youth, programs designed to help
youth cope with conflict should become a major priority for
school health professional and administrators. Increasingly
many adolescents believe that violence is an effective way
to resolve conflict. The National Adolescent Student Health
Survey (1989), found that 78% of students believed they
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should fight if someone hit them, while 37% believed they
should fight if someone hurt someone they cared about.
Farrell and Meyer (1997), conducted a study using 1,150
urban sixth-grade students examining the effectiveness of a
school-based violence-prevention curriculum. The results
indicated that a significantly higher percentage of boys
than girls reported involvement in most of the violent
behavior items including physical fighting (54% versus 38%).
The males reported a higher percentage of having threatened
someone with a weapon than did females (13% versus 5%). The
results of analysis of specific violent behaviors revealed
that boys who participated in the violence prevention
program showed a lower trend in the scores on the Violent
Behavior Scale. The results also indicated that boys who
participated in the program produced significantly lower
rates of fighting. The study further indicated that across
all behavioral indices, boys reported more violent behavior
than girls.
Farrell and Meyer (1997) concluded that because
violence occurs in multiple contexts there is general
acknowledgment that prevention should be comprehensive in
focus and address multiple risk factors across significant
contexts. Farrell and Meyer further stated that once
effective components are identified, components can be
combined to address the larger goal of reducing youth
violence.
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Alexander and Curtis (1995) identified the conduct-
disorder or aggressive behaviors exhibited by students as
major underlying components and causes of school violence.
Kendall (1993) found that cognitive-behavioral training is
an effective method of reducing aggressive behavior in
children and adolescents. To support his theory, Kendall
found a research study conducted by Feindler, Marriott, and
Iwata (1984), that indicated that specific anger control
training as cognitive-behavioral approach reduces
disruptive behavior and improves self-control in aggressive
adolescents.
Feindler and Ecton (1986) revealed some of the specific
skills called anger reducers such as backwards counting,
pleasant imagery exercises, self-talk, assertion techniques
and role playing which were useful techniques in working
with children and adolescents in reducing their anger. After
six months of using the anger reducers, Feindler conducted a
follow-up study which revealed that the Anger Control
techniques indicated a pattern of improvement for the eight
experimental boys. The improvements included higher scores
on the Anger Control Scale, a decrease in anger expression
was noted, and the students acting-out at the day treatment
center decreased. The experimental students fared better
with their school adjustment behavior. The school staff
reported an increase in positive management anger and
expression of anger.
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The actual number of children and youth who have died
of a fatal act of violence from a handgun over the past
decade out number the total number of American soldiers
killed in the Vietnam War (Metzenbaum, 1994). Community
violence is a problem that transcends ethnic, class, and
geographic lines in the United States. Recent studies
indicate that between 80 and 90 percent of children living
in urban settings are direct victims of or witnesses to
significant acts of violence in their neighborhoods,
schools, or communities (Fitzpatrick and Boldizar, 1993).
Butterfield (1996) explained that unless significant steps
are taken to address exposure to community violence among
young people the issues will remain a serious concern and
problem.
Critique of the Literature
The findings from the empirical research presented in
this study appear to be extremely consistent. Page and
Hammermeister (1997) found the majority of the students
whether they carried a gun or a knife revealed that it was
for protection against violence. Each study utilized average
sample size populations that could be generalized to the
general population. A major limitation for these studies was
the exclusion of not diverse ethnic groups. Only two of the
studies had African Americans and the other study had
Hispanics as the primary sample population which
significantly decreases the possibility of applying this
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information. Another limitation with these studies was no
long-term effects were addressed to help reduce school
violence. Also, there was no discussion about the long-term
effects of violence would have on the student.
Each study used a systematic scientific approach to
addressing and reducing violence among our youth. The
studies utilized two very different intervention approaches
that had been tested and proven to be effective. Cirillo,
Pruitt, Colwell, and Kingery (1998) addressed the social-
cognitive group intervention approach on violence avoidance
beliefs among at-risk adolescents. Farrell and Meyer (1997)
used a school-based curriculum approach for reducing
violence among urban sixth-grade students. Although both
approaches were vastly different, in the methods and
procedures utilized, the study can be applied to other age
groups, schools, and populations. The objectives for each
study were clearly written and understandable. The studies
were conducted in a manner that can be duplicated again and
again.
The study is consistent with the findings and results
of the empirical research. Therefore, the studies appear
reliable. Although the studies didn't examine the variables
of knowledge and perception of high students, however, the
studies addressed violence in terms of gender and academic
performance which are relevant to this study in terms of how
adolescents act and learn. Although the studies appeared to
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be reliable, several questions were raised about the
exclusion of discussion on the long-term effects that could
influence these studies.
The research addressing the perceptions of mothers and
school social workers on school violence revealed that both
viewed violence as problem however, mothers did not perceive
their child as being involved in the violence. School social
workers did not perceive violence as a serious problem on
the basis of a single event even when the event was life
threatening. Significant differences in perceptions of
school violence were found in the manner of reinforcing
factors, such as school location, family income, family
structure, and race. The school social workers indicated the
programs that they viewed as most effective which included
crisis intervention and conflict management. The results of
this survey suggested that there were significant
differences between the experiences of social workers
employed in inner-city settings compared with urban,
suburban, rural, and multiple community settings.
Based on limitations in sampling diverse students and
social settings additional research on the long-term effects
of intervention in urban settings need to be conducted.
Consequently, this study proposes to measure the knowledge




Bandura's self-efficacy model (change theory) sets the
stage for the conceptual framework because it explains and
clarifies how students' attitudes, perceptions, and
knowledge affect their process of behavioral change can
occur, however, it takes time for that change to actually
occur. Change theory suggests that maladaptive, delinquent,
aggressive, and criminal behaviors are acquired through
learning and must be changed or modified through additional
learning. Bandura (1977), depicts behavior as emanating from
the continuous reciprocal interaction of personal,
behavioral, and environmental factors. He further postulated
that change is mediated through cognitive processes or
cognitive events that are induced or altered most readily by
the experiences of mastery arising from successful
performance.
Bandura's theory offers a viable explanation in this
study as why the knowledge and perceptions of the students
hadn't changed after the violence prevention education
workshop. According to Bandura's theory, in order for change
to occur the complete change process must first be
completed, which takes about six months.
The application of Bandura's theory in this study
suggests that students' knowledge on school violence will
increase as they learn and apply these new techniques to
reduce. As students experience success with the change in
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behavior, actions, or attitudes, they will be inspired to
change their perceptions about conflict resolution,
interpersonal disputes, and fighting. For change to occur
the force fields (unfreezing, changing, and refreezing) must
be altered under complex psychological conditions. If the
restraining forces (negative attitudes, behaviors, or
language) are not removed the adolescent's newly acguired
knowledge could be forgotten or not processed. Unfreezing
which is the first force field process, has to be present to
some degree for change to occur. The adolescent must want to
change, be willing to acquire the new knowledge and skills,
and to some degree believe and respect the person offering
the knowledge. Finally in the unfreezing process, the
adolescent must be ready and motivated to generate change.
Change is the second step in the force field. In this step
the adolescent must accept the information and connect it to
something he or she cares about in order to become motivated
to change and to continue to reinforce the change.
Refreezing is the third force field. The refreezing process
includes continual utilization of the newly acquired
knowledge and skills. Refreezing is the most difficult step
in this process because it requires adolescents to recall
and utilize information that they may not have processed.
The unfreezing step causes adolescents to question their
ability and knowledge.
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Adolescents become less sure of his/her way of handling
various situations. At this point the adolescent is trying
to determine how and if the information is applicable to
their lives. The unfreezing process begins when the
adolescent decides that certain behaviors in his/her life
need to be changed and he or she is psychologically ready to
explore the ways that changed can happen. During the change
process, adolescents need consistent reassurance that their
behaviors, actions, or attitudes are appropriate and proper
based on the current situation. The adolescent's change in
behavior and attitude are determined in part by the
spontaneous reactions and feedback generated from the peers.
During the change process the adolescent is evaluating
people in authority to determine if they are utilizing
techniques similar to the ones he or she has been asked to
utilize. Once the adolescent has determined that the
information can apply to his/her life, the adolescent
attempts to utilize the information on a regular occasion.
For example, in this study adolescents who were found to be
unaffected by the intervention, never integrating the
information, and indicating no utility for it in their daily
lives, would be considered in the state of unfreezing.
Adolescents in the changing phase will attempt to utilize
the interventions but if they receive negative feedback from
their peer they will discontinue using the interventions. In
the refreezing phase, adolescents are consistently utilizing
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the new techniques/interventions to enhance their ability to
address various situations in their lives.
Summary
This examination of the literature produced many
interesting outcomes and contradictions. Youth violence is
escalating in younger adolescents. Primarily because youth
feel they need to carry weapons for self-protection. This
makes for a volatile school environment according to
students, parents, and school social workers.
Interventions in the area of school violence and
behavior modification such as anger management and conflict
resolution have been proven to be very effective in reducing
violence, however, little is known about the long-term
benefits of these techniques. The next chapter will discuss




This chapter addresses the methods and procedures
utilized to conduct an analysis of students' knowledge and
perceptions of school violence, two months after attending a
workshop. The following discussion explains the settings,
sample population, measurement, research design, procedures
and data analysis. The main focus of this study was to
examine the correlation between students' knowledge and
perceptions on school violence. However as secondary
questions, the study addressed whether violence or the
threat of violence was impacted by the knowledge and
perception students had on violence in the community. The
study further examined if gender and academic performance
had an impact on the student's decision to use violence.
Setting
The settings for the research study included: The
Atlanta Boys and Girls Club; The Bridge; and The Chestnut
Ridge Community Center. The Boys and Girls Club is an
educational facility for students that need tutoring,
mentoring, or emotional support. The mission of the Boys and
Girls Club is to provide after school and summer youth
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development programs that have a positive impact on kids
lives. The goal is to enhance the formation of life skills,
hobbies, and fitness activities. The Bridge is an
intermediate treatment facility designed to provide
adolescence with emotional support and stabilization. The
agency's mission is to heal the psychological wounds of
adolescents who have suffered the deprivation of abuse and
neglect by providing comprehensive residential treatment and
education, family counseling and support and community-based
prevention services. The agency's goal is to strive to be
sensitive, responsive, and innovative in meeting the
changing needs of the adolescent, their family, and the
community. The Chestnut Ridge Community Center is an
apartment complex that offers an after school and summer
educational and sports oriented facility established to help
develop the goals and skills of children of all ages. The
goal is to provide adolescents with the tools needed to
become productive young people.
The students utilized in this study were all attending
a high school within the Atlanta Public School System. The
students were in grades 9* through 12*. The students in this
study were exposed to the school violence intervention
workshop two months before the research study was conducted.
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Sample
The study was conducted using forty-five (45) high
school students that had been exposed to a school violence
intervention program. The sample was selected from three
sites (Chestnut Ridge Community Center, Bridge Family
Center, and Boys and Girls Club), located within the school
district where the students received the violence
intervention training.
The students were identified through random selection
from the community center roster. The study sampled fifteen
students from each of the settings. The participants were
required to meet three criteria to qualify for this study.
First, all participants had to be currently attending the
Atlanta Public School System. Second, the participants had
to reside in the Greater Atlanta Area. Finally, the
participants had to attend one of the aforementioned
agencies.
Design
The research design notation for this study is XO. The
"X" represents the knowledge and perceptions of students on
school violence. The ”0” represents the 22-item question¬
naire administered to the students. A post test only design
was used because the participants had already been exposed




Because there are no standardized instruments that
comprehensively measured the knowledge and perceptions of
school violence from the student’s perceptive, a 22-item
School Violence Questionnaire was developed. The
questionnaire inquired about students' definition of
violence, the utility of the violence training workshop on
preventing violence, the degree to which the students knew
about violence before and after the intervention. Several
perception questions were included on the questionnaire.
These question aimed it understanding if students perceived
violence as a problem at their school and if violence was a
problem for the individual student.
The questionnaire was constructed based on the measures
discussed in the literature. The questionnaire utilized a
Likert-type scale of 1-4 (l=never, 2=once, 3=often, and
4=every day) and a categorical scale (yes or no) to measure
the demographics. A preliminary questionnaire was developed
and pretested to assess its validity and reliability. Based
on the responses from the pretest some items were revised
and new questions were developed. The preliminary tests were
conducted at Therrell High School on five participants.
Procedures
During Fall Semester, the researcher submitted the
proposal to three different agencies for approval. Once the
directors gave written permission for the researcher to
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conduct the study, the researcher gave the directors the
opportunity to make revisions and suggestions to enhance the
questionnaire. The researcher contacted the Executive
Directors for the three sites in October 1999. A consent for
each child to complete the questionnaire was obtained in
advance from the Executive Director of each site. The
participants were asked to voluntarily complete the
questionnaires. Upon completing the proposal and the
questionnaire, a pilot test was conducted on the question¬
naire with students that meet the criterion of the
questionnaire before the test was administered to the actual
sample population.
A letter was drafted requesting permission to utilize
the designated sites for the study (Appendix C). A consent
form was distributed at the beginning of each interview
(Appendix B) and they were debriefed of the purpose and
nature of the study. The participants were asked to fill out
the assessment measure and were given 30 minutes to complete
the instrument.
A pilot test was conducted using individuals who met
the study's criterion to test for reliability and validity.
Based on the pilot tests, the validity of the test was
established. The students were able to answer the questions
with little assistance from the researcher reading and
interpreting the research questions. The reliability of the
test was also established during the pilot test process.
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During two separate pilot testing stages the student
continued to answer the questions accurately to a great
degree. After administering the instrument, several
questions were reconstructed and another pilot study was
conducted. The final instrument proved to be both reliable
and valid for this study. The variables considered in this
study included: violence, gender, academic performance,
school violence intervention programs, and perceptions. A
five to ten-session was conducted before the distribution of
each set of questionnaires.
In November 1999, the School Violence questionnaire was
administered only once at each agency on either a Monday,
Wednesday, or Friday. The questionnaire was administered
after school between the hours of 4:00 p.m. and 6:00 p.m. On
the average the test took 30 minutes to complete. The
questionnaire was completed by the students currently
attending the aforementioned agencies.
The data was collected through a comprehensive
questionnaire. The questionnaires were distributed after a
brief five to ten-minute session explaining the proposal,
the questionnaire, and the researchers' background. The
participants were told that the process was voluntary and
all information was confidential and given instructions on
how to complete the questionnaire, with special instructions
were given regarding questions 11 and 17.
Data Analysis
The data were analyzed using the Statistical Package
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for the Social Sciences (SPSS) for Windows for Students,
Release 9.0. A precoded data list was developed for data
entry. The data was analyzed and examined by comparing the
frequency of selected items. A preliminary examination of
data was conducted using two parametric tests: a Pearson^s R
test and a t-test. The variables that were correlated for
this study included school violence, intervention programs,
and student knowledge of programs, grade, age, and academic
performance. Once the data had been analyzed and examined,
the researcher asked an independent Social Work Professor
from Clark Atlanta University to review the data to address
issues of human error. The data were analyzed and examined
again through two parametric correlation tests.
Summary
This chapter identified the three sites that were used
to select the sample as well as the procedures and
methodology used to collect and analyze the data. The next
chapter presents the results.
CHAPTER FOUR
RESULTS
This chapter presents the results from the data. The
data presented in this chapter are divided into three
sections. The first section explains the demographics of the
study. The next section focuses on the major hypothesis and
related research questions not addressed by previous
research. The last section presents interesting but
unexpected findings. Briefly the conceptual framework is
discussed to clarify how the results are relevant to
adolescents.
Demographics
There were 45 participants from three sites (Chestnut
Ridge Community Center, Bridge Center, and Boys and Girls
Club). The sites were equally represented in the study, the
number of participants from each site was collapsed together
to account for the one overall sample population. There were
21 (46.7%) females and 24 (53.3%) males represented in the
sample population. The study predominately consisted of 19
(42%) 10* grade students; 9* grade students (22%); 11
eleventh-grade students (24%); and 6 twelfth-grade students
(3%). The majority of the participants 67.8% (n=26) were
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between the ages of 17-19. The 14-16 year-old age group was
represented with 17 participants 37.8%. Two of the
participants 4.4% were more than 19. Forty out of forty-five
of the participants (88.9%) were African-American. The other
five (11.1%) were European-American 11.1%. Table 1















19 and over 2 4.4
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African American 40 88.9









HA: Students exposed to a school violence intervention or
prevention program will increase their knowledge and
change their perceptions of school violence.
HO: Students exposed to a school violence intervention or
prevention program will not increase their knowledge
and will not change their perceptions of school
violence.
The Pearson's R correlation test did not reveal a
correlation between physical aggression and knowledge
(r=.224). Therefore, the null hypothesis for the major
research question was accepted. The data did not support the
hypothesis that students exposed violence intervention
program would increase their knowledge and change their
perceptions of school violence. The data did not reveal a
significant correlation between physical aggression and
knowledge after the intervention program (r=.377). This
level was not strong enough to make a positive correlation
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between physical aggression and knowledge after
intervention. Therefore, the level of significance is
negatively correlated at (-0.4). The questions correlated
for this question addressed the number of times the student
was involved with physical aggression after having taken the
program on school violence. The other question addressed the
knowledge gained from the program that could help prevent
violence in the future.
Secondary Research Questions
Secondary statement 1: Male students will demonstrate a
higher frequency of violent and aggressive behavior than
will female students.
Figure 1. Gender Aggression
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Figure 1 (Gender Aggression) indicates the correlation
between specific gender and physical aggression. Less than
one means the number of times the student was involved in a
physical altercation in school over the past year. More than
one means the number of times the student was involved in a
physical altercation at school over the past year. Figure
one explains that males had a higher frequency of physical
aggression than did females. However, the difference was not
significant.
The same number of males and females (n=3) reported
that they had never been involved in any type of physical
aggression at school. In the once category more females 17%
indicated that they had in the past been involved in a
physical aggressive altercation at school. The biggest
difference occurred in the "often” category where males 14
and only 7 females responded that they were "often" involved
in physical aggression at school.
Although the difference was not significant, it
supports gender differences found in violent behavior of
students. The data for the responses never and once and
often and each day were collapsed for the purpose of the
figure. The actual numbers for females were (never 3, once
8, often 7, and each day 3) and for males (never 3, once 5,
often 14, and each day 3). The data from this study
concluded that the hypothesis was proven to be correct.
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Secondary statement 2: Students in higher academic grade
levels 11* and 12* will exhibit fewer violent behaviors than
students in lower academic grade levels 9* and 10*.
Figure 2. Grade Level Aggression
Figure 2 depicts the difference in violent behaviors
exhibited in higher and lower academic grade level students.
This figure explains the number of times students by grade
level were involved in a physical altercation over the past
school term while at school. Two of the ninth grade students
indicated that they had been in a physical altercation in
school less than one time over the past year, whereas seven
reported that they had been in more than one fight at school
over that same period. Six of the tenth grade students
indicated they had been in a physical confrontation at
within the past year, however 13 reported that they had been
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involved in more than one fight at in the past year. Nine
eleventh grade students reported that they had been in a
fight at school one or fewer times at school over the past
year, whereas two students indicated that they had been in
two or more fights at school in the last year. The 12* grade
students' numbers were slightly lower. Two 12* grade
students indicated that they had been in one or fewer fights
at school, however, four students indicated that they had
been in two or more fights in school over the past year.
Using a Cross-tabulation test Table 2 shows that 9* and
10* grade students (62.2%) participated in more violent
behavior than 11* and 12* grade students (37.7%). The 9*
and 10* grade levels reported that only (n=5) students out
of 45 students in these two grades had never been involved
in any physical aggression at school. Three students from
these grades, reported that they had been in a physical
confrontation once while on school property. Sixteen
students from 9* and 10* grade reported that they were often
involved in some type of physical altercation during school
hours compared to five students from the 11* and 12* grade
class. Forty-six percent of the total number of students
were represented in the often category compared to 13% for
never, 28% for once, and 11% for each day.
Several unexpected yet interesting findings were
revealed during this study. The number of students who
thought about dropping out of school because of the threat
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of violence was astounding. According to the results of
this study 86.6% of the students from site one thought about
dropping out of school because of the threat of violence. At
site two 79.9% of the students considered abandoning their
educational aspirations because of the threat of violence.
The results from site three indicate that 86.6% of the
thought about dropping out of school because of violence.
Another interesting unexpected finding revealed in this
study concerns the number of students that had taken a class
on anger management, conflict resolution, or problem-solving
yet the number of violent incidents have not decreased.
Based on the results from the first site, 100% of the
students had taken a course on violence prevention. At site
two only 93.3% of the students had taken a violence
prevention course, however at site three 100% of the
students had been exposed to a violence prevention course.
The third unexpected finding relates to the degree of
which the students' level of knowledge changed after the
prevention course. According to the results from site one
73.4% of the students reported their level of knowledge
minimally increased after taking the violence prevention
course, while 26,7% reported a high level of increased
knowledge. The results from site indicated 66.7% of the
students reported their level of knowledge minimally
increased whereas 33.3% indicated their level of knowledge
highly increased after the prevention course. Site three
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results indicated that 80% of the students reported only a
minimal level of increased knowledge after the course and
20% reported a high a level. The majority of the students
from each site indicated only a minimal increase in
knowledge about violence and prevention.
The study also found interesting results regarding
program effectiveness^ participant perceptions, and their
level of retention after the program. Only 40% of the
students at site one found the school violence prevention
program to be effective, while 60% reported the program was
not effective in helping to reduce violence. At site two and
three the opposite was revealed. At site two 53.3% of the
students found the invention course to be effective in
helping to reduce violence in the school. Consequently the
students form site three, 60% found the prevention program
to be effective in helping the to address confrontations in
a constructive manner.
The study also addressed the retention level of
students' after haven taken a course on school violence.
Site one students' reported a low level 60% of retention
after taking the course on school violence. Although the
students' at site two and three though the prevention course
was helping the students demonstrate a low level of
retention was reported at each site 60.0% and 66.7%
respectively.
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Just as there were several interesting and unexpected
finding concerning knowledge and perception, there are




Overall Chi Site 1 Site 2 Site 3
#8 Preparation 2.08 2.00 2.33 1.93
#20 Self-Efficacious 1.77 1.73 1.73 1.86
#21 Application 2.64 2.60 2.73 2.60
Question 8, which inquires about the preparedness of
the student to effectively respond to violence at school,
directly corresponds to the unfreezing phase because the
youth has to be willing to change or prepared to change. The
overall chi = 2.08, indicated the students were not prepared
effectively address violence at school. Site one has a chi =
2.00, which meant that site one was not equipped to handle
violence at school. The chi for site two was 2.33 which also
indicated that the students were not prepared to effectively
address school violence. Site three's chi was 1.93 slightly
lower than the other two sites. Question 20 addresses the
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students' ability to use and apply any of the components of
the violence prevention course. The overall mean 1.77
indicated that the students were not able to use or apply
any of the techniques. Sites one and two both had a chi of
1.73 which indicated that neither sites' population was able
to utilize any of the prevention techniques. The third
site's chi of 1.86 also indicated that the students were not
able to apply or use the components of the intervention
course.
Question 21 examine the degree to which any of the
techniques have been applied by the students after the
intervention. The students from all three sites indicated a
low application of the techniques. The overall chi = 2.64,
implies that the students did not understand the components
of the violence prevention course, therefore, they were not
able to apply the techniques. Sites one and three reported a
chi of 2.60, whereas site two reported a chi of 2.73.
Summary
The data presented in this chapter concluded that the
null major hypothesis was accepted. The data did not
support the notion that students exposed to violence
prevention programs would increase in their level of
knowledge and change their perceptions of school violence.
The results indicate that the first secondary research
question was proven; therefore the null hypothesis was
rejected, males tended to display more violent behaviors
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than did females. However, the data revealed that the
results were not statistically significant. The results
also support the second secondary research question, which
stated that students in lower grades 9* and 10* would
display more violent behaviors than students in the 11* and
12* grades. The interesting yet unexpected findings of this
study were also discussed. The next chapter discusses the
findings of this study as they compare to the literature.
CHAPTER FIVE
FINDINGS
The previous chapter addressed the results of this
study. Chapter five analyzes and compares the results with
literature. This chapter explains the strengths and
weaknesses of this literature and the review of the
literature. Also, the limitations of this study are
presented. Finally, this chapter examines suggestions for
future research practice.
The results from this study are congruent with the
information pertaining to the force field of change. This
study examined the correlation between students' perceptions
and knowledge of school violence. The results indicated that
the students did not have enough time to complete the
necessary steps in the force field process in order for the
change(s) to be exhibited at the time the data instrument
was utilized.
The majority of the results of this study are
consistent with the results found in the literature
(Feindler, Marriott, and Iwata 1984 and Farrell and Meyer,
1997). However, the major hypothesis that students exposed
to a school violence prevention program will increase their
knowledge and change their perceptions of school violence.
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was not supported by the literature. However, the results
from one study conducted by Cirillo, Pruitt, Colwell, And
Kingery (1998), on 25 experimental and 25 control group
students find that the intervention did not indicate a
significant difference between the behaviors of the control
and the experimental group after the intervention.
The results concerning gender and violence are
congruent with the results in the literature (Page and
Hammermeister, 1997; CDC, 1996; Kingery, 1998). These
studies revealed that males displayed more violent and
aggressive behaviors than did females, although the results
were not significantly overwhelming. According to Page and
Hammermeister (1997), 35% of male students and 11% of female
students reported carrying a gun.
The CDC (1996) conducted a national survey and found
that among high school students, both males (46%) and
females (30%) had been in a fight over a 1-year period, in
which someone required medical treatment. Kingery, et al.,
(1998) found that more males than females were involved in
crime, in general, and in violent incidents that occurred in
the school. The CDC study also reported that males were more
likely to be victims and perpetrators. The study further
found that males (9.0% to 12.0%) more than females (4.5% to
7.0%) were likely to be victims of weapons-related threats
and injuries at school in Grades 9 through 12. Kingery, et
al., (1998) also revealed that 7* through 12* grade males
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(5.9% to 11.0%) were more likely to carry weapons in school
than females (1.4% to 4.5%).
The results of the current study revealed that 9* and
10* grade students were frequently involved in more
aggressive and violent behaviors than students in grades 11*
and 12*. This study reported that students in grades 9 and
10 were involved in 62.2% of violent or aggressive behavior
whereas students in the 11* and 12* grade indicated that
they were involved in violent or aggressive behavior 37.7%
almost half that of the time. According to a study published
in Nation’s Health, ninth-grade students were significantly
more likely to engage in violent or aggressive behaviors
than were 12* grade students (1999). According to the
National Institute of Education (1978), junior high students
rate of victimization doubled that of high school students.
However NSBA (1993) found the opposite with 63% percent of
the gun-related incidents involving high school students and
36% involving junior high school students. 59% of students
sixth through eighth grade were involved in one of these
violent behaviors beating up someone or group fighting. Only
52% percent of students in the 9* through the 12* grade were
involved in this type of behavior.
The data from this study are congruent with the
findings of Bandura's explanation on the process of change.
According to Bandura's theory of self-efficacy questions 8,
20, and 21 best describe his theory as it relates to the
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population in this study. Question 8 relates to how prepared
the students effectively felt to respond to violence within
the school. Based on the overall chi of 2.08 the students
were not effectively prepared to respond to violence in the
school. The mean for each site indicated the same results as
the overall mean: site one had a chi of 2.00, site two
scores indicated a chi = 2.33, and site three chi = 1.93.
Question 20 addressed the utilization of any of the violence
prevention components.
The data revealed that the students were not able to
use or apply any of the prevention techniques. The overall
chi of 1.77 clearly shows that the students had not
incorporated the techniques into their daily routine and
therefore there was no connection between how the
information could affect them and how the adolescent should
use the information to enhance his/her life. Question 21
addressed the degree to which students have been able to
apply the techniques. Questions 8, 20, and 21 clearly show
why it is important for the change process to occur before
students attempt to apply and utilize these techniques.
Without the connection needed for the change process, the
adolescent has nothing to base his or her assumptions on in
relation to the techniques.
Limitations of the Study
There were several strengths in this study. First, the
students were all willing to participate in the study.
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Second, the data collection instrument was tested and
retested for reliability and validity before it was given to
the study's participants. Feedback on the instrument also
came from the directors of each agency. Their views and
suggestions helped to clarify and eliminate some the
vagueness in the questions. The research data pertaining to
gun-related, school, youth, and community violence were
analyzed in an effort to assist the researcher in developing
a well-constructed questionnaire. The three sites although
located in Atlanta were in three very different areas of
Atlanta which could be considered another strength because
the views and opinions of the students differed based on
their economic surroundings.
Just as there were strengths to this research, there
were also weaknesses. The study did not include diverse
ethnic groups. Another weakness was the fact that the
students were administered the intervention in three
different sites and under different conditions. The size of
the sample population could also be viewed as a weakness
because the findings cannot be generalized to the total
population. Finally, the study did not separate the students
who had prior discipline problems from those who had never
gotten into trouble while on school property.
Due to the time constraints, the researcher was not
able to conduct this study outside of the Atlanta
Metropolitan Area. The administration of the questionnaire
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was also a limitation because the data was only collected
once at each agency. There was one systematic way to
separate the students with discipline problems and students
with emotional problems. The actual test time may also be
considered a limitation. The test was administered between
the hours of 4 p.m. and 6 p.m. It was administered at this
time because that is the time the students were present at
the Boys and Girls Club and the research wanted to create an
environment that was similar all the students. The test was
administered after school when the student was not the most
alert. The questionnaire was subjective and therefore the
students' answer may have reflected their subjectivity.
Suggested Research for Future Practice
Research studies in the future should address all
ethnic groups, grade levels, and socioeconomic levels. The
research questions should pertain to the knowledge and
perceptions students have about school violence. Future
research should address the contributing factors of violence
as well as solutions to help children deal with the
traumatic stress that violence causes. Violence prevention
programs that have been proven to be effective would be
extremely useful and helpful in future research. Future
research studies should address the long-term effects that
violence has on students. Also studies are needed that
address the long-term effects of violence prevention
programs.
CHAPTER SIX
IMPLICATIONS FOR SOCIAL WORK PRACTICE
The survey results provided interesting and unique
findings regarding the knowledge and perceptions of high
school students regarding school violence. There are
numerous implications for social workers related to the
issue of school violence. The research clearly shows that
there is a need for more studies that address the knowledge
and perceptions of high school students on school violence.
To improve rates of success in prevention and early
intervention, strategies must be developed to address the
full complexity of influences that lead to aggressive
behavior. These school strategies should strengthen a
child’s skills for school involvement and academic
achievement, promote involvement in school and community-
based activities, and decrease truancy, and school and
community-related misconduct.
Social workers can play an important role in enabling
students to pursue a variety of ways to solve conflicts
without resorting to violence. Furthermore, social workers
can play an influential role in helping to develop school
violence intervention programs that address non-violent and
non-threatening ways of communicating in which the parents.
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faculty members, and legislators can participate. Social
workers can advocate for more funds to implement school
violence intervention programs at all three levels of their
primary educational system. These funds can be utilized to
help Social Workers evaluate previous research and
interventions that examine school violence prevention
programs targeting children would be beneficial in helping
to reduce school violence. The funding could also be used to
address the long-term benefits that students could receive
from a school violence prevention program. The funds could
also be used to determine the long-term effects that school
violence will have on the future of students. The funds
could be used to help develop more interesting and exciting
ways of implementing the prevention in which the adolescents
will learn. They can also help to secure needed support
services such as mentors, more innovative after school
programs, and more incentives for students to demonstrate
appropriate and even excellent behavior at school.
Social workers can help to explain the inconsistent
information in the literature, data, and findings which have
lacked uniformity in their efforts to measure the procedures
and interventions used in schools. The subject of school
violence is so depressing and unsettling to the victims,
students, parents, and faculty members that is now essential
for social workers to collect data which would enlighten the
public about the troubled, self-entangled, and emotionally
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disturbed perpetrators. Because violence has been labeled
the crucial problem facing schools an abundance of research
is needed to understand how students feel about the issue,
effective types of interventions, and warning signs. This is
only one, but certainly not the only role social workers can






The purpose of this research study is to examine the knowledge high school students
retained from the school violence intervention programs.
PART 1; Demographics
Circle the appropriate answer to the following items.
School Therrell HS= 1 Grady HS=2 South Atlanta HS
Grade 9th=l 10th=2 llth=3 12th=4
Gender 1=Female 2=Male
Age 14-16=1 17-19=2 19 and over=3
Ethnicity African-American= 1 European-American=2
Native-American=3 C)ther=4
GPA A=1 B=2 C=3 D=4 F=5
PART 2: Background
Circle the response that best answers the question.
1) Do you know the definition of violence? Yes=l No=2
2) Is violence prevalent on your campus? Yes=l No=2
3) How often have you witnessed violence in your school?
l=never 2=once 3=often 4=each day
4) Have you ever been involved in physical aggressive behavior in school?




5) Have you ever been involved in a verbal confrontation at school?
l=never 2=once 3=often 4=each day
6) Have you ever been threatened with violence at school?
l=never 2=once 3=often 4=each day
7) How often do you worry about your personal safety in your school?
l=never 2=once 3=often 4=each day
8) How prepared are you to effectively respond to violence at your school?
1 =totally unprepared 2=somewhat prepared
3=prepared 4=extremely prepared
9) How often do you think about dropping out of school because of the threat
of violence? l=never 2=once a week 3=once a month
4=once a year 5=almost every day
PART 3: School Violence Intervention Programs
Circle the correct answer.
10) Have you taken any courses/classes that relate to school violence (anger





11) Before taking the program on school violence intervention what was your
level of knowledge concerning school violence?
1 =no knowledge 2=some knowledge
3=medium level of knowledge 4=high level of knowledge
12) After taking the program course on school violence intervention to what
degree did your level of knowledge increase?
l=slightly 2=minimally 3=highly
13) How significant was the information given in the course(s)?
1 =extremely significant 2=somewhat significant
3=significant 4=not significant
14) Do you think the information share in the intervention program will help you
to avoid violence at school? 1 =Yes 2=No
15) How effective is your school violence intervention program?
1 =not effective 2=somewhat effective
3=effective 4=extremely effective
16) What is your level of retention on the school violence prevention




17) Did your school violence prevention program appropriately prepare you to
handle a conflict in school? 1 =minimally prepared 2=somewhat prepared
3 =prepared 4=extremely prepared
18) How understandable was the material presented in the school violence
prevention course? 1=difficult 2=relatively easy
3=easy 4=extremely easy
19) Since the training have you been faced with an interpersonal conflict?
l=Yes 2=No
20) If yes, were you able to apply and utilize any of the components (anger
management, conflict resolution, impulse control, or problem solving)?
l=Yes 2=No
21) To what degree have you been able to apply the school violence prevention
techniques? l=high degree 2=medium degree 3=low degree
22) What would make the school violence intervention program more effective?
1 ^parental involvement 2=commmiity support




This study that will examines the relationship students’ knowledge and
perception as it relates to school violence intervention programs. I’m asking that your
agency voluntarily participate in this study. I will need this signed consent form
before our interview can begin. I’m deeply appreciative of your willingness to
voluntarily allow your agency to participate in my research project.
The interview will be held at your agency at your convenience and should not
last more than one hour. The first objective is to elicit your permission to complete
my research at your agency and to gather your view and input about the proposal and
the instrument. The second objective is to elicit the student’s views on youth and
school violence. You have my assurance that I will maintain absolute confidentiality
with respect to the student’s identities.
I will be asking students to complete a standardized measuring instrument that
assesses their knowledge about the school violence intervention program used in their
school. The process should only take 30-minutes. A five to ten minute session on the
proposal, the purpose, and the researcher will be conducted at the beginning followed
by any questions the students my want to ask. All the research collected will be kept
in a secure place and the identity of everyone interviewed will be safeguarded by
assigning each a number, so that the names do not appear on any written material.
With respect to any research or academic publications resulting from this
study, specific views and/or opinions will not be ascribed either to you or to your
organization without your prior written consent.
Your signature below indicates that you have understood to your satisfaction
the information regarding your participation in my research study. Should you decide
not to participate for whatever reason, or should you wish to withdraw at a later date,
this will in no way affect your position in the agency. If you have any further
questions about my study, please contact Kim Myrick at 404-344-4893 and I will
address your concerns as quickly as possible.
Sincerely,






We, , give Kim L. Myrick permission
to conduct research at our agency for the sole purpose of
completing the degree requirements of Master of Social Work
at Clark Atlanta University. It has been explained by the
researcher that the participants will not be at risk and
will not suffer from any stresses or discomforts. The
participants are volunteers and may remove their data at any
point to the extent that it can be identified.
Researcher Site Liaison
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